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Learning Enhancement: Policy

RATIONALE

Across all Victoria International Schools of Sharjah (VISS) barriers to learning should be identified, addressed, and
accommodated for students who experience any specific learning needs, in a caring and supportive learning
environment.

The term learning enhancement encompasses three broad categories. All referral forms and Individual Education Plans
(IEPs) will accordingly be aligned to students with individualised learning needs described in the following three

categories:

Table 1: Three areas of Inclusion

1. Students of Determination 2. Learning Difficulties/Support 3. Gifted and Talented
(IEPs mandatory, regardless of Tier (IEPs only if Tier 3 = long-term (IEPs only if Tier 3 = long-term
1,2o0r3) support = more than one term) program modification)
Students who are verified with an . Non-
. . - Subject .
impairment or disability as oo academic
. . . Globally specific
recognized by and external health Students with often undiagnosed ) . e.g.,
. . . e b gifted (academic) .
professional. The term attributed to | learning difficulties . , performing
. . (academic) e.g.,
these students in the UAE is maths arts
Students of Determination (SoD). Sport, etc.

Note 1: Students may have a combination of attributes known in the UAE as Multiple Disabilities (in Australia known as
Dual Exceptionality
Note 2: It is acknowledged that most students at VISS schools will fall into the categories (2) and (3) above.

In adopting this policy, VISS acknowledges that it must abide by UAE legislation while being informed by various
Australian frameworks and guidelines:

UAE Legislation

e UAE Federal Law 29 (2006) concerning the Rights of People of Determination

e UAE Federal Law 2 (2015) against Discrimination and Hatred
The school’s admissions policy adheres to the stipulations of the UAE Federal Law No 29 of 2006 concerning the Rights
of People of Determination.

Informed by Australian Legislation and Frameworks

e The Australian Disability Discrimination Act 1992 (DDA) and the Disability Standards for Education 2005 (the
Standards)
e The Australian National Consistent Collection of Data (NCCD) on School Students with Disability Guidelines
2022
Article 12 of the National Policy for Empowering People of Determination Federal Law No. 29 of 2006, guarantees
people with special needs equal opportunities.

The National Consistent Collection of Data on School Students with Disability Guidelines NCCD 2022, Australian
Standards require schools to provide reasonable adjustments for students with disability where necessary to help them
better access education, based on the professional judgement of school teams, in consultation with the student and
their parents, guardian, carers or associates.
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POLICT STATEMENT

VISS Schools welcome applications from students of determination and those with specific learning difficulties. In
considering an application for registration at a VISS school:

e Existing students/parents/guardians should declare in writing any disabilities or specific learning difficulties at
the time of application, or that subsequently come to light at the earliest opportunity thereafter.

e Information provided to the school is held in confidence and shared with relevant colleagues. Disability is in no
way linked with academic decisions, however, should a student’s needs go undeclared support will be provided
as deemed appropriate by the school.

Key Terminology

Academic Extension (G&T students)
VISS will use Gagne’s definition of Gifted and Talented

Giftedness: Possession and use of untrained and spontaneously expressed natural abilities (called aptitudes or
gifts) in at least one ability domain, to a degree that places them in at least the top 10% of age peers.

Talent: Superior mastery of systematically developed abilities and knowledge in at least one ability domain, to a
degree that places them in at least the top 10% of age peers.

Talented is often thought to be a smaller subset of giftedness as many Gifted students may not be considered
Talented.

The domains would include: Intellectual, Creative, Physical (sensorimotor), Social/cultural

“Gifted and talented students are those who have potential (gifted) or are performing (talented) well above
average in any of the following domains: general intellectual, specific academic, creative or productive thinking,
leadership, visual or performing arts, and psychomotor ability”:

e academic

e bodily-kinaesthetic

e visual-spatial

e musical ability

e creative and thinking skills
e leadership ability

e spirituality and ethics

e General Intellectual and Specific Academic. The focus is on academic, long-term extension. Students requiring
academic extension would generally be in the top 5-10% of students academically (nationally), as identified by
the multiple criteria (non-exhaustive list):

Top two stanines (8 and 9) of PAT’s

o CAT 4 results: 126+ in all tests
o IBresults: 6+
o Various diagnostic scores indicating student is 2-3+ years above year level curriculum i.e., PROBE

Running Records, TORCH, K-BIT, WIAT2, WISC profile
o Purdue Rating Scale — Teacher Nomination (English & Math)

Academic Enrichment
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e Where the focus may be on extension but also on broadening the academic engagement of students. Students
would move in and out of activities depending on individual needs and interest.

Multiple Disabilities
e |n some cases, students may be identified as having a combination of diagnoses of learning difficulty, learning
disability, extension requirements, etc.

IEP: Individual Education Plan
e All diagnosed/verified students (Category 1, table 1) must have an Individual Education Plan (IEP) in place
identifying their disability/educational needs and various adjustments/level of support. For students identifying
as category 3 (table 1) IEPs are only required for those students classified as Tier 3 support, that is, students
receiving 1:1 intervention for sustained (more than one term) periods of time.

Learning Difficulty/Support
e Students may have a persistent difficulty that may be long or short term, that is either not a verified disability or
a diagnosed (un-verified) disability. These students often require literacy and numeracy support, or additional
assistance over and above differentiated classroom support.

Learning Disability
e Students may have a persistent long-term difficulty and learning support need in
one or more aspects of literacy, and/or numeracy, and/or cognitive functioning. Examples of this are various
types of dyslexia, ADD/ADHD, etc. An educational psychologist, speech-language pathologist or similar specialist
or allied health professional identifies these learning disabilities.

Students of Determination: Diagnosed Disability

Sharjah Private Education Authority — Categories of SoD:

1. Intellectual Disability
2. Emotional and Behavioural Disorder
3. Visual Impairment
4. Hearing Impairment
5. Autism Spectrum Disorder
6. Physical and Health related Disability
7. Specific Learning Disability
8. Speech and Language Disorder
9. Multiple Disabilities
LEVELS OF ADJUSTMENT

TIER 1: Quality Differentiated Teaching Practice (QDTP)

e Students who receive minor adjustments reasonably expected as part of quality teaching/school practice.
TIER 2: Supplementary Adjustments

e Students receive adjustments supplementary to the strategies and resources already available for all

students within the school for activities at specific times throughout the week.
TIER 3: Substantial Adjustments
e Students have substantial support needs and receive essential adjustments and require considerable
assistance to the usual educational program at most times, on most days.
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GUIDING MODELS

Figure 1
INCLUSION
LEARNING ENRICHMENT LEARNING SUPPORT
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Classroom teachers have the responsibility for the education of all students, including students with individualized learning
needs. The Response to Intervention (RTl) model is the preferred model in determining the level of support a student
requires. This model mirrors the ACARA “Whole Student Approach to Support Student Learning” model below.

Figure 2: Response to Intervention Model (RTI)

for all students.

Differentiated teaching: Differe

‘ Focused teaching: rocused teaching for identified students. -
‘ Intensive teaching: Intensive teaching for small number of students. -

What does this look like in relation to Figure 1?

Table 2
Adjustment of Conten Increasing n xtend an
djustment of Content, > Tier 3: Intensive Teaching creasing need to extend and
Process, Product and 2 . . accelerate
. . 2 (Substantial Adjustments)
Environment often required g above year level cohorts
—

No additional exam time/no § Tier 2: Focused Teaching Often based on class material,
assessment modifications (Supplementary Adjustments) extending & enriching
Content, Process, Product Tier 1: Differentiated & Explicit Content, Process, Product
and Learning Environment Teaching for all and Learning Environment

No additional exam time/no Tier 2: Focused Teaching s | Often based on class material
assessment modifications (Supplementary Adjustments) E (assisted learning)

Adjustment of Content, . . . > Numeracy/Literac
J Tier 3: Intensive Teaching S . v/ . i
Process, Product and (Substantial Adjustments) 5 Intervention required
Environment often required ] > Behind year level cohorts
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The role of the inclusion team in schools

The inclusion team in all school’s act in a supportive role to work with class teachers, specialist teachers, parents, and
students. They support teachers and leaders in ensuring the school database summarizes the student’s needs and
outline learning strategies via the IEP.

The inclusion registers

The Inclusion team maintain a tiered list of students with identified learning needs. Identification of needs requires
sensitivity and discretion, ensuring effective relationships with students and families and external agents for maximum
impact.

Reporting
For a small number of students in each school modified reporting may be required. Typically, such students would be
Tier 3, requiring substantial adjustments i.e., unable to access the curriculum at their appropriate classroom level.

Identification Processes
Students may be referred to the Inclusion team to determine their eligibility for support. The data used to make a
referral may vary across Prep-12. Data would generally be obtained from the following sources:

e Referral by a teacher, supported by evidence

e Standardized tests and external assessment results - PAT, IB, etc.

e School Reports & School-based tests and assessments

o Diagnostic data (low level) — PM Benchmarks, PROBE, Multilit Diagnostic, etc.

e Diagnostic data (high level) — WIAT2, K-BIT2

The referral system and nominations (formal and informal) from teachers, parents and even students.
e Various checklists, surveys, and scales i.e., Purdue Academic Rating Scale.
e Parent nomination with supporting documentation
e  Entry Assessment results (Pre-KG to Grade 9)
e Previous school records, at time of admission

Referrals

Teacher/staff member has a concern about a particular child

Are you implementing differentiated teaching in relation to the student?

Discuss concern with grade level leader/line manager
Option: Arrange for a peer observation/line manager observation to observe student

Intention to refer
Complete referral form
Indicate whether: academic extension, academic support or other e.g., special needs
Attach all supporting evidence

Send referral form and supporting data to inclusion lead

Inclusion lead arranges an initial meeting to discuss
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Individual Education Plans (IEPs)

Based on the level of action identified, the Learning Enhancement/Inclusion Team will assign a student to the relevant
tier and add the student’s name to the appropriate section/tab of the Inclusion register.

If the student is Tier 3, the inclusion team will support the teachers in creating a student’s IEP, in consultation with
parents, the child and any other relevant members of staff.

An [EP is a written document outlining a student’s needs & strengths along with key targets to support their holistic
needs. These plans will be personalised to the specific needs of each student and support their teachers to plan, teach,
monitor and evaluate their progress in the classroom.

Regular monitoring against objectives and targets within the IEP will be conducted to ensure that the student is making
expected progress

When a student needs an individual plan, the key people in the process are the homeroom teacher, subject teacher(s)
(as applicable), an inclusion teacher and the parent. The inclusion teacher is the coordinator of the process.

IEPs will be shared with all teachers of the concerned student including Arabic and specialist teachers to be able to use
the plan effectively when planning and teaching. The inclusion teacher will archive the original signed IEP.

e |EPs may be maintained in hard copy or on SEQTR.

e All students on an IEP are required to be reviewed twice yearly.

e The needs of Tier 2 and undiagnosed students should be reviewed regularly via normal school-based reflective,
school improvement practices and data conversations.

e In primary schools an IEP can be used to address the needs of G&T students. This is optional.
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VISS

Victoria International
Schools of Sharjah

PROCEDURES AND TEMPLATES
LEARNING ENHANCEMENT
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Appendix 1: Individual Education Plan (IEP) Template

Student Information

Full Name

\ Age

‘ Date of Birth \

‘ Grade ‘

Campus

Level of Support

Tier 1: Differentiated | Tier 2: Supplementary (Focused) |

Tier 3: Substantial (Intensive)

Broad Categorization
(from policy)

Students of Determination (Diagnosed)

Intellectual Disability

Emotional and Behavioural
Disorder

Visually Impairment

Autism Spectrum Disorder

Speech and Language
Disorder

Hearing Impairment

Physical and Health-related
Disabilities

Specific Learning Disability
(state specifics):

Multiple Disabilities (state
specifics):

Learning Difficulties (undiagnosed)

Gifted and Talented

IEP Start Date:

IEP Review Date:

Critical Information: (e.g., health and safety issues: additional documents attached/links - where applicable)

Statement of Aspirations (main goal)

Student Competencies (across class curriculum — include skills such as social, self-management,
communication)

That

What are the barriers to learning

Adjustments (e.g., curricular, instructional, environmental) to allow access to general curriculum. Include
special considerations for formal assessment
Add information on external agency support (e.g., allied health professionals)

Name’s disability affects:
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Goal Information

Key strategies to goal
achievement

Evaluation

T R ibiliti .
cam Responsibiiities (Compare baseline & outcome)

Focus:

Baseline:

Learning Outcome:

Focus:

Baseline:

Learning Outcome:

Timetable and Additional Support
Insert or attach timetable here identifying where support is provided

Changes to IEP and/or notes for next IEP Meeting. (Changes to goals need
signatures of parent & inclusion lead and/or leadership team):

Core Decision Makers

Role

Name

Yes/No

Participation in IEP
Meeting

Signatures confirm this is a
true and accurate record of Date
team decisions

Additional Contact
Information

Parent Name(s)

Inclusion Lead

Teacher(s)

Other

Learning Enhancement Policy & Procedures_Reviewed April 2025




Appendix 2: Learning Enhancement Register

Name of School:

Categories of Disability («_1 comrn.on I?a_rriers to learning/12 e LEARNING SUPPORT
categories of disability) (Undiagnosed or
S TALENTED 9
TUDENT INFORMATION STUDENTS OF DETERMINATION: ALL THESE STUDENTS WOULD |iar 3 students will have Imputed)
HAVE AN IEP an IEP Tier 3 students will have
Diagnosed disability list. State specific diagnosis (if known) an IEP 2 &
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Appendix 3: Elaboration of Extension Learner Options

What

Features

Success/Suitability

Within the existing

Differentiated approaches, use of grouping
systems. Often easier to achieve in the junior and

One the best solutions where small
numbers of extension learners per class

Maybe the same group of students or rotating
groups.

classroom middle school. exist.
structure Approaches and models such as Inquiry approach;
REACH model can be used within this approach.
If considering this step the following
document is a ‘must read’ before a
Where the student moves up an entire year level decision is made — “Acceleration
Year Level . . )
or more (radical acceleration) Guideline for Parents and Teachers:
Advancement . . . . .
, Suitable for students gifted in all academic areas http://www.qgagtc.org.au/acceleration-
Full acceleration or . L .
., (known as globally gifted) common at transition guidelines-for-parents-and-teachers
grade skipping . . ; L
times during schooling. Seldom practised in schools yet
research suggests a highly successful
approach — if well thought through.
Vertical Groupin Found more in secondary schools than
, ping Where the student is not placed according to . y
Subject . L primary.
, age/Year group but according to ability i.e. A . L
Acceleration L . Timetabling issues.
student excelling in English at Year 7 may . .
Content . Considered to be a highly successful
, accelerated to a Year 8 or 9 English class.
Acceleration approach.
Ideal where a learning contract is in
Individuals or small groups investigate topics that | place (collaborative — student and
Independent are related to the curriculum, or personal teacher).
Inquiry interests of strengths. Ideally study is selected and | The contract would specify the
directed (scaffolded inquiry) content, processes, and products and
sets a timeline.
Enrichment instruction lead by support staff or Students may miss out on class
teachers outside the regular mixed ability instruction, so set-up and
Assisted Learning classroom, for individuals or small groups with communication with class teacher is
(Pull out program) similar learning needs. essential.

Cluster Grouping

Clustering a small group of students with similar
learning needs (intellectual peer cluster) in a
mixed ability classroom

Considered highly effective in both
keeping the students together and
keeping the costs down

adults & older students so the mentee can gain
new skills and knowledge.

School regional A variation on the above but networking with an Days of excellence an example of this
clusters external school or schools.
Allowing students with a demonstrated mastery
Compacted L .
. of the learning intent to access the curriculum at a
Curricula .
variable pace.
Advanced intellectual peer groups. Allows teacher | Often only practised in schools with
, to work at a faster rate and greater depth and large roll numbers in each grade.
High . p , .
o~ , complexity. Excellent for ‘globally’ gifted students
Ability/Extension o .
May not be bound by year levels & age cohorts. as placed with like-minded peers.
Classes . ; e P
Telescoping (where students complete 3 yearsin | Often attracts criticism from “tall
2) can sometimes complement these classes. poppy” syndrome thinkers.
Forming intellectual, interest & skill partnerships Flexible timetable needed to action in
Mentor between extension students & high achieving school. Usually conducted outside the

school in small group situations.
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To Year 1, secondary or tertiary education, allows

Early Entr : s
y y learning with intellectual peers

Example: Enrolling in secondary school and
Concurrent/Dual . P g .y .

tertiary courses, usually as a single-subject
Enrolment .

acceleration.

An ideal platform for extension

Competitions Self-explanatory students to display their skills or

knowledge.

Clubs and Electives

As a regular part of the timetable, either during
class or lunchtime. Normally open to many
students and may cover hobbies, and areas of
interest expertise.

Learning Centres

A range of activities based on high interest topics,
designed to challenge and stimulate extension
students. Centres should focus on learning goals;
provide instruction for students and quality work
and assessment.

Mainly in primary, lower secondary.

Consulting Teacher
or Subject Expert

Having a specialist teacher or subject expert visit
the school e.g., maths lecturer for top math
students. The consulting/visiting person may work
in conjunction with the classroom teacher.

Integrated
Curriculum

A variation of differentiated teaching where
broad-based conceptual themes, integrating
multiple disciplines, allowing learning across a
wide-range of issues e.g. future focused issues of
sustainability, citizenship, enterprise,
globalisation. All students may learn this way, but
extension students may be given more freedom to
pursue topic choices and direction.

Often class-based
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Appendix 4: Referral Template

Student Referral Form: Learning Support and Learning Extension

PLEASE INDICATE AREA OF CONCERN (Highlight one or more box)

ACADEMIC SUPPORT
(Learning Difficulties)

ACADEMIC EXTENSION
(Gifted & Talented)

OTHER (Possibly SOD)

Referrals in this category are
those students who are likely 2-
3+ years behind their peers in
your class/grade, as evidenced
by a variety of data.

Referrals in this category are
those students who are likely 2-3+
years ahead of their peers in your
class/grade, as evidenced by a
variety of data.

Referrals in this category would be related to one of the

following:
Intellectual Disability Emotlohal and Visual
Behavioural
ASD Speech & Language Hearing

Physical & Health

Specific Learning

Multiple Disability

Student Name:

Date of Birth:

Grade/class:

Name of teacher making this referral?

literacy data

(this/previous school)

diagnostic test

Have you discussed this referral with your grade level leader/line manager? YES NO
Please supply any information below that will assist the Inclusion team in considering this referral:
What data supports your referral? Tick relevant boxes
Numeracy or School report Entry tests, another
PAT data P y Other (state)

What are the factors that lead to your making this referral?

What strategies/support are you currently using? For how long have these actions been in place?

What recommendations do you have?

What outcomes are you seeking?

Please email this completed form to the Inclusion teacher/coordinator/lead in your school.
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Appendix 5: Memorandum of Understanding
To be used when considering a registration (modify any parts of this document accordingly)

Memorandum of Understanding between [name of school and name of parent(s)

At Victoria International School Sharjah (VISS) we believe that barriers to learning should be identified, addressed,
accommodated, or removed for those who experience any specific learning needs, in a caring and supportive
sustainable, healthy, and safe learning environment. The term Inclusion covers the beliefs, approaches, programmes
and services designed for students of determination (people with special needs or disabilities) and those who are gifted
or talented, in order to ensure that all of our students can reach their full potential.

(Inclusion Policy, 2022)
The purpose of this MoU is to ensure a healthy and safe learning environment for [name of student]

Following multiple meetings with the school Principal, the [who else] we believe that [name of student] will require
tailored support to ensure that he is sufficiently able to access the curriculum at VISS [branch].

The Victorian curriculum is a content heavy, language rich curriculum. [name of student] school report indicates a 15t
percentile score for speaking and listening which we feel may form a barrier to his learning. His attendance at 82% is
highly concerning to us as every day missed could negatively impact his chance of success in this curriculum.

We're aware that [name of student] attended [name of sschool] This is a an officially recognised special school for
students with Autism.

We then propose the following agreement before we begin our journey together to ensure [name of student] success
and happiness at VISS.

[name of student] will be provisionally registered at [name of school] school pending the following conditions:

1. [name of student] should have a full Educational Psychological assessment before being fully registered at VISS
??? We recognise the assessment provided recently was not a comprehensive assessment from a recognised
institution. We need to understand his strengths and areas for development. We recommend [name of student]
be assessed at an approved centre as agreed by the school:

The Developing Child Centre (TDCC)
Number: 04 301 1900

Wilson Centre for Child Development and Rehabilitation
Number: 06 538 3114

Inspire Therapy DMCC
Number: 052 348 1134

2. If additional support is required, in the form of a Learning Support Assistant, this will be provided within 1
month of proposal (the recruitment, engagement and payment of this support is entirely the responsibility of
the family and must be approved by the school’s Inclusion Lead / Principal).
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3. Inaccordance with VISS Absence and Attendance Policy 2022, absence rates higher than 10% for the school year
are a cause of concern. An absenteeism rate of 18% or higher (previous school records) may mean a
mainstreamed student would not have sufficient school attendance to complete the grade.

4. The parents need to recognise that [name of school] is a primary school only at this stage.

Until the above conditions have been meet [name of student] will attend school part-time (approximately four lessons a

day).

If [name of student] does become a fully registered student should any of the above criteria be compromised the school
holds the full right to withdraw registration with immediate effect. Additionally, if at any time, the school believes that
[name of student] wellbeing or the wellbeing and learning of other students is compromised, it reserves the right to

withdraw registration.

If you wish to proceed, please sign below to indicate your agreement with the above terms to ensure the very best
support is in place for [name of student].

Parent(s) Name: Parent(s) Signature:

Date:

VISS [name of school] Principal Name: VISS [name of school] Principal Signature:
Date:
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Appendix 6: Learning Support Assistant — Memorandum of Understanding

The role of Learning Support Assistant is to support and promote an inclusive culture to work toward collaboratively
improved outcomes for students of determination and those who have additional support needs. The Learning Support
Assistant will support the teachers in enhancing the effective involvement of students in their academic and social
development.

This agreement is made with effect from (insert date) regarding the support of (insert student name).
Competencies:

Experience working in an educational / therapeutic setting

Competent communication in spoken and written English

Demonstrate professionalism, commitment, integrity, strength of character and perseverance
Inter-culturally aware with well-developed interpersonal skills

Good communication skills

Innovative, highly motivated, resourceful, flexible, self-starter

Inspiring trust and confidence in students and colleagues

Outgoing and enthusiastic

Show a strong work ethic

Committed to ensuring high standards of teaching

Responsibilities including but not limited to:

Full compliance and awareness of school policy and procedures regarding safeguarding and inclusion.
Supporting the student in the school with accordance to the set plan/s (Individual Education Plan/or Action Plan)
as prepared by the class teacher, the Inclusion Lead in the school and/or the therapist working with the child.
The LSA will sign a Memorandum of Understanding (MoU) clearly stating school expectations and is obliged to
adhere to the school terms and conditions for the role of an LSA (Please see Job Description for the role of an LSA
as provided by the school)

Preparing educational material when required to meet the learner’s need.

Manage the learner’s behavior considering best practices and best interest of the learner.

If required by the school, the LSA will do the pick and drop off from the entrance of the school gate.

Supporting the students’ physical and academic needs including medical support where necessary, toileting,
soiling, hygiene and behaviour.

Employ strategies for behaviour management and report any concerns to the teacher

Deal with any disruption and report to the teacher any difficulties that you are unable to overcome

Support the student during learning activities

At all times promote independent learning

Encouraging child to take responsibility for their own learning and promoting development of self-esteem
Provide support for learning activities

Obtaining equipment

Providing help with learning tasks

Feeding back to the teacher on progress made

Reporting

The LSA will be directly reporting to the class teacher and the inclusion lead to support their student

The LSA should collaborate and follow instructions, recommendations of the class teacher as the class teacher is
the one responsible for the learner’s educational progress

Contribute to maintaining child records

Confirm role and responsibility for helping to maintain record with teacher

Confirm understanding of the purpose and nature of relevant child records with teacher
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Update relevant records at agreed time intervals

Ensure that contributions are accurate, complete and up to date

Understand the most effective way in which to support learning for a given task
Understand the needs of child with whom working

Discuss expected learning outcomes with teacher and agree upon success criteria
Provide feedback for teacher on outcomes of learning activity

Promote social and emotional development of child

Support child in developing appropriate relationships
Help to develop self-esteem of child
Along with other members of the team, help to resolve difficulties between children amicably

Support maintenance of child safety

Demonstrate awareness of symptoms associated with minor health problems

Have full knowledge of Health and Safety policy

Respond to minor health problems, for example with regard to asthma, allergies etc.

Report any illness to teacher or inclusion lead or nurse responsible for dealing with the student’s health

Contribute to health and wellbeing of child

Awareness of strategies for assisting child to settle into new settings
Help child to adjust into new settings
Recognize signs of distress and offer reassurance

Liaison with other team members and parents in a professional manner

Interacting appropriately and professionally with teachers and other colleagues and parents/careers
Contributing effectively planning of joint actions within the team

Refer matters beyond competence and role to other professionals in the school

Care for child in ways that have regard for their home values and practices, complying with parents’ wishes

Notification Period:

The LSA must submit his/her written application for termination of duty with a notification period of 1 month prior to

her leave.

Signed:

Learning Support Assistant Parent Head of School
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Appendix 7: Learning Support Assistant Job Description

Job Title

Learning Support Assistant

Summary of
the Role

Be involved, throughout the day, with the whole school and class environment where it serves the
named student's needs to enable the teacher, who is the lead practitioner, to implement the
curriculum and respond to student’s needs. To assist in promoting the learning and personal
development of the named student. To maintain complete confidentiality on all school matters.
Work may be carried out in the classroom or outside the main teaching area.

Line Manager

Liaising with

Teaching (specifically teachers with direct contact with student) and non-teaching staff, parents,
students, and school leaders

Key
responsibilities

Uphold the school values of integrity, community, diversity, excellence, and learning.
Ensure the VISS policies, procedures, and codes of conduct are always followed.

Initiate effort and energy beyond the typical workday, where the tasks require additional
commitment.

Perform other duties as requested by direct & dotted reporting line manager

Support for Student

Supervise and facilitate individual support for the student, with reference to IEP targets,
ensuring their safety and access to learning activities, including, where appropriate,
specialist lessons.

Supervise the student in a small group or one to one learning activities in school in or away
from the main teaching area if group work is in the named student's interests.
Communicate effectively and sensitively with the student to support their learning,
promoting self- confidence and independence.

Assist students in developing skills both within the accessible curriculum and on the IEP on
a one to one or group setting.

Working with the student recognizing when it is necessary to adjust planned activities to
enable a student to access the curriculum and/or IEP fully and make progress.

Encourage the named student to interact with others and engage in activities led by the
Teacher.

Promote student’s self-esteem, independence, academic, physical, and social inclusion,
and acceptance.

Support use of ICT in learning activities and develop student’s competence and
independence in its use.

Supervise the named students at play/leisure breaks, as agreed with the class teacher, at
times of transition between lessons and activities, and on arrival to class and before
departure.

Provide informal feedback to the named student concerning progress and achievement
under the guidance of the Teacher.

Have realistically high expectations of the named student; respect their social, cultural,
linguistic, religious, and ethnic backgrounds; and be committed to raising their educational
achievements.

Use behaviour management strategies, in line with the school’s policy and procedures.

Support for the Teacher

Contribute effectively to the lessons and assist in setting out learning materials
appropriate to planned experience for the named Student.

Work within a framework set by the assigned Teacher, to plan the LSA's role in lessons,
including how they will provide feedback to the named student and colleagues on
students' learning and behaviour.
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Support for the curriculum

Monitor Students' participation and progress, providing feedback to the teacher and giving
constructive support to the named student as they learn.

Record achievement/progress of the student as directed by the teacher

Share with the teacher, and supporting professionals, issues of concern and positive
feedback about the student's welfare and achievements.

Administer routine tests and work in collaboration with the teacher.

Communicate effectively with the named student’s parent/s

Support for the school

Undertake structured and agreed learning experiences, adjusting experiences according to
named Student’s responses.

Understand and refer to learning objectives concerning the student within the appropriate
framework.

Attend relevant meetings as required, specifically IEP meetings and relevant professional
development

Ensure the identity of the named student and all issues concerning their needs are
confidential.

Be aware of and comply with policies and procedures relating to child protection, health,
safety and security, confidentiality and data protection, reporting all concerns to the
appropriate person.

Be aware of and support differences and ensure all Students have equal access to
opportunities to learn and develop.

Meet with the assigned classroom teacher(s), Intervention coordinator within employed
hours to discuss issues relevant to the area to improve practice and ensure adequate
resource allocation.

To take part in training activities offered by the school to further knowledge.

Take part in an agreed induction programme for new LSA’s in accordance with the school's
policy.

Attendance at meetings with parents, teachers, and the intervention team.

Contribute to the overall ethos/work/aims of the school.

Set a good example in terms of dress, punctuality and attendance.

If the LSA is absent, they must contact the inclusion teacher/lead

Essential
characteristics,
skills, qualities
for the role.

Excellent communication and interpersonal skills.

Ability to effectively communicate with Students, parents, and colleagues.
Time management and organization skills.

Literacy and Numeracy skills.

IEP Development and progress tracking skills.

ICT capability

Qualifications
and
knowledge

Experience working in a school

Knowledge of strategies which promote good behaviour and discipline.

Support ethos of the learning environment.

Caring and tolerant.

Ability to acquire further knowledge to contribute effectively and with confidence to
classes in which involved.

Understanding of relevant specialist area (e.g., subject area, grades) sufficient to Students’
learning.
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